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Standards and Quality Report 
 
1. The school in context 
 
Firrhill High School serves the area of South West Edinburgh. In partnership with our five associated primary schools Bonaly, Colinton, Pentland, Longstone 
and Oxgangs, we strive to “Provide learning opportunities of the highest quality”. Our values are rooted in respect for self and others, tolerance and support. 
Our ambition can be summarised as excellence for all, excellence by all. 
 
We are one of the larger schools in Edinburgh with a rising roll currently of approximately 1190 pupils. We provide a wide range of curricular, inter-disciplinary 
and extra-curricular activities that meet the needs of all our pupils. We use targeted support to provide opportunities and support for pupils so they can 
develop skills for learning, work and life. Consequently a very high percentage of our pupils enter a sustained positive destination upon leaving school. 
 
The school, by virtue of its proximity to Redford and Dreghorn Barracks has a significant number of pupils from Armed Forces backgrounds. The school has 
in place a number of support mechanisms to address the specific needs of these pupils. Partnership plays an important role in these support mechanisms 
and in providing opportunities for all pupils across the school. 
 
The work of the school is supported by an active Parent Council and Parent Teachers Association. As well as providing opportunities for parents to be involved 
with the work of the school these two groups also provide valuable contributions to the learning experiences of many pupils. 
 
Graham Hamilton 
 
Headteacher 
June 2019
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Self-evaluation summary for secondary schools: 

QI 1.3 Leadership of change                                                                                                          Overall evaluation  

School: Firrhill High School 

Date: June 2019 

This indicator focuses on collaborative leadership at all levels to develop a shared vision for change and improvement which is 
meaningful and relevant to the context of the school within its community. Planning for continuous improvement should be 
evidence-based and linked to effective self-evaluation. Senior leaders should ensure the need for change is well understood and 
that the pace of change is appropriate to ensure the desired positive impact for learners. 
 
Themes: 
Developing a shared vision, values and aims relevant to the school and its community 
Strategic planning for continuous improvement 
Implementing improvement and change  
 
This self-evaluation should be completed using HGIOS? 4: 

• Level 5 illustrations for each theme 

• Features of highly-effective practice 

• Challenge questions 
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Developing a shared vision, values and aims relevant to the school and its community 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact 
on learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Clearer professional learning programme for 
staff, including non-teaching staff, to build 
capacity for changes being implemented as a 
result of internal and external initiatives. 
 
 
 
 
 
Completion of Faculty Development 
Programme – final sections on the 
appropriate use of assessment and the 
intelligent use of data – including improving 
the data literacy of all classroom teachers. 
 

Focus on empirical evidence and analysis of 
data to inform decision making and impact 
on attainment is much clearer in faculty 
attainment reviews, entry decisions and 
pupil attainment across SIMD, ASN and other 
groups. 
 
 
 
Programme has begun to focus CLs on key 
aspects for improvement in their faculty. 
Initial feedback shows the 1st edition of the 
programme was taking too much time to 
complete so has been streamlined in the 2nd 
edition. Programme linked to the 
implementation of Making Every Lesson 
Count. 
 

Reviewing the approaches to PRD to 
encourage a coaching approach, where 
appropriate, and developing capacity to 
better identify own development needs and 
to take greater control of own professional 
development. Provide adequate ‘space’ for 
staff to explore and reflect on how to 
enhance their pupils’ learning. 
 
Need to reaffirm the faculty development 
programme and how that interfaces with the 
QA calendar and our QI review calendar 
(school and CEC). 
 
 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 
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Strategic planning for continuous improvement 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact 
on learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

First aid training for some non-teaching staff 
to provide alternative welfare structure to 
support medical needs of pupils. 
 
Science technicians closely involved in the 
implementation of new courses. Leadership 
of process from teaching staff to support 
technicians. Leadership roles of technicians 
in these also encouraged and taken up. 
IT Technician role in development of new 
courses (music technology) and the 
development of aspects of the school digital 
strategy. Supported in development role by 
CL TBC and SLT. Key role in management of 
changes in IT provision and development of 
new facilities. 
 
Changed attitudes to attainment, ambition, 
opportunity for learners appear well 
embedded. Significant mind-set change over 
last 2 years towards providing greater 
opportunity for attainment and giving 
‘benefit of the doubt’ to more pupils as 
regards examination entry. 
 
Change has been received positively by most 
staff with very few issues re. the expanded 
entry policy for SQA exams. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Performance in SQA examinations very 
positive in comparison to both historical 
attainment levels in the school and versus 
Virtual Comparators in most aspects of 
measured pupil performance. This was 
especially evident in the performance of S4. 
 
Raising of attainment in highest performing 
groups and a closing of the gap between 
lowest and highest attaining pupils. 
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Awareness of and attention to 
underperforming groups (ASN, FSM, AF, etc.) 
has improved and performance of these 
groups has improved between 2017 and 
2018. 
 
No obvious signs of change fatigue. Careful 
management of school-level change has 
enabled external change (mainly SQA) to be 
managed by staff. 
 
Staff positive about relationships, role in the 
school, knowledge and purpose of change in 
the school. Team stress risk shows staff that 
are clear on goals and steps to achieve them 
and who enjoy teaching at the school. 
 
Staff report very high levels of positivity 
about involvement in the change processes 
happening in school. 
 
 
 
 
 
 
 
 
 
 
 

Significant improvements in the tariff scores 
for ASN, FSM, etc. pupils 
Team Stress Risk Assessment shows a 
positive view of staff to almost all aspects of 
school life (as covered by the survey). 
 
 
 
 
 
 
Are you able to have some say about how 
your job is done? 89% Yes 
Do you feel included in decision making? 
81% Yes 
Do you feel you get enough support from 
your line manager? 72% Yes 
Do you feel you get enough support from 
colleagues? 93% Yes 
Are you affected by any conflict in the team? 
80% No 
Are you made aware of any changes that are 
happening at the school? 76% Yes 
Do you understand why the change in the 
school is happening? 83% Yes 
Do you understand the impact on your job of 
any change? 87% Yes 
 
Broaden and deepen leadership skills across 
the staff. Improve understanding of 
leadership and encourage more staff to 
demonstrate those skills on a regular basis. 

 
 
Getting greater clarity on behaviour policy 
and its application. Support staff better to 
gain confidence in applying the policy 
routinely, consistently and fairly. 
Improvement of behaviour (already very 
good for almost all pupils) to improve 
learning in classrooms and the ‘feel’ of social 
areas. 
 
Engage with Evolve consultancy to work with 
staff on behaviour issues raised through the 
Evolve visits and raised in the Team Stress 
Risk Assessment. 
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Plans in place to run an Into Middle 
Leadership PL programme for un-promoted 
teachers. This to run through late summer 
term and the autumn term. 
 

 
By improving the leadership talent across the 
school seeking to improve the work across all 
faculties and the outcomes for pupils. 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 
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Implementing improvement and change  
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact 
on learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Training for PSAs via CEC on autism/ADHD – 
linked to SIP target to develop a more 
autism-friendly school. 
 
CLPL programme for 2018/19 organised to 
focus on key elements of change in the SIP – 
i.e. learning, teaching, assessment and skills 
development. Focus on the development of 
classroom approaches to improve outcomes 
for pupils. 
 
Trios well embedded as a mechanism for 
identifying areas for improvement and 
change. Avoids a top-down process for 
driving the improvement of pupil learning. 
Now linked more closely to the improvement 
priorities for learning identified by the school 
through the PL programme. 
 
Reintroduction of pupil trails to involve SLT in 
process of improving learning. Giving more 
visibility to SLT commitment to the 
improvement of learning. 
 
Provided opportunity for staff to engage with 
the Responsive Teaching PL programme. 
Focus on improved pedagogy to develop 

Positive approach to trios and buy-in from 
staff (probationers to CLs). 
 
 
Engagement over time on responsive 
teaching focused on improving learning for 
pupils through better use of AifL techniques. 
 
 
 
 
Feedback from trios very positive – many 
staff have taken on ideas from inservice 
programme and used as focus points in trio 
work. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
2019/20 Trios/trails/CL observations and PL 
programme to be tied together more 
strongly to make even clearer the connection 
between the PL programme and the changes 
we are putting in place to improve learning 
and teaching. 
 
Ongoing impact of trails, trios and CL 
observations and improvements in learning 
to be continuously monitored and 
adjustments made to processes as required. 
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pupil learning and understanding (AifL 
principles). 
 
Delivery of the leadership residential 
programme to middle and senior leaders. 
Focus on leadership styles, balance with 
management. Provision of text and online 
resources to develop leadership skills, 
knowledge and impact. 
 

 
 
High levels of engagement during the session 
– very positive feedback on the sessions. 
100% commitment to attend residential in 
2019. 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 
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Self-evaluation summary for secondary schools: 

QI 2.3 Learning, teaching and assessment                                                                                  Overall evaluation  

School: Firrhill High School 

Date: June 2019 

This indicator focuses on ensuring high-quality learning experiences for all children and young people. It highlights the importance of 
highly-skilled staff who work with children, young-people and others to ensure learning is motivating and meaningful. Effective use of 
assessment by staff and learners ensure children and young people maximise their successes and achievements. 
 
Themes: 
Learning and engagement 
Quality of teaching 
Effective use of assessment 
Planning, tracking and monitoring 
 
This self-evaluation should be completed using HGIOS? 4: 

• Level 5 illustrations for each theme 

• Features of highly-effective practice 

• Challenge questions 
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Learning and engagement 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

The learning environment in all areas is built on 
positive, nurturing and appropriately challenging 
relationships, which lead to high-quality learning 
outcomes for most pupils. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Relationships between staff and pupils continue to 
be good. Almost all pupils report that they get on 

Our Sharing Classroom Experience programme 
within the school gives us a strong understanding 
of what is going on in classrooms.  We have Trio 
Evaluation – focus has been on what excellent 
learning looks like.  This in itself was led by staff 
discussion and agreement on what excellent 
learning looked like in Firrhill. In addition CLs have 
been doing their own faculty observations and 
feeding back information to SLT. 
A new strand to our SCE this year has been our 
‘Pupil Trail’.  Members of SLT, PSL and QIOs have 
taken part in shadowing a pupil for the day.  
Designed to highlight how consistent a pupil’s day 
in school is in terms of the learning and teaching.  A 
variety of year groups and pupils were trailed 
including 50% who have an ASN. 
A number of faculties do their own pupil surveys 
and act on feedback given. 
Observation from SLT, external agencies, own staff, 
QIO.  Feedback from pupils. 
 
 
Continual development of our Behaviour Policy – 
Collaboration with EVOLVE, a partnership agency, 
to work with and consult with all staff and pupils 
from across the school to give us a baseline of 
where we are at as a school.   
 
 
Pupil feedback is sought through discussion with 
individual teachers, CLs, mentors and all pupils 

Continue to develop meaningful opportunities for 
SCE and improve on our existing practice.  We will 
continue our programme of Professional reflection 
to establish greater consistency in provision of 
excellent learning and teaching.  SCE will adapt to 
ensure it is reflecting the school’s key improvement 
priorities so that we can evidence progress and 
impact. Tighten up the focus of pupil trail further in 
the next year. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Next steps will come from the findings of EVOLVE, 
however from initial feedback there are many 
positives to be built on. Most learning episodes 
have good classroom organisation and clear 
expectations with appropriate support and 
challenge which feeds in to our better learning 
better behaviour approach to that first level of 
behaviour management. 
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well with their teachers and other staff and that 
they feel well supported in school. 
 
 
 
 
Pupil views are actively sought and the information 
they provide is used to inform future learning and 
planning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

through the course of a year have a 1:1 meeting 
with the Headteacher. There are an increasing 
number of Faculties that survey their pupils at 
different times of the year and then acting on the 
findings. 
 
Feedback from Gold accreditation for ‘Rights 
Respecting Schools’ found that in FHS,  this is an 
area the school is more than meeting the needs of 
our young people. 
The School is expecting to receive our Gold award 
in the very near future. 
Pupils are involved in speaking to and giving tours 
to potential recruits to the schools teaching and 
support staff. 
We continue to involve pupils in many of the 
decisions that have an impact on them, including 
though not exclusively through, Senior Student, 
Whole school and House councils. For example, 
lockers, new toilet facilities, timing of lunchtime 
vertical v horizontal registration, role of key adult. 
We continue to actively seek pupil input into the 
curriculum and pupil voice has been instrumental in 
our decision to introduce Engineering, Music 
Technology, Photography, hairdressing and make-
up classes.   Pupil feedback was the catalyst and is 
regularly used by the PSE team to modernise the 
development of our PSE curriculum.   
Pupils lead course choice and curriculum 
development.  We do both ‘Expressive’ and ‘Design’ 
in AH art, we offer all 3 AH maths programmes 
(Pure, Statistics and Mechanics)   Pupils in most 
subjects are able to feedback and direct the 
content of revision lessons and supported study 
sessions. 

Share best practice of gathering pupil opinion and 
encourage all faculties to adopt this in to their 
practice in the next academic year. 
Continue to involve pupil groups in recruitment, 
decision making.  
 
Given we are expecting to be very soon a Gold 
Rights Respecting School, our focus turns to being 
an Ambassador School for the programme.  
Offering our staff and pupils as examples of 
excellent practice to share the excellent work 
undertaken at FHS with other schools. 
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Pupil’s confidence and, consequently, resilience is 
highly variable. In the best learning environments, 
pupils take risks, explore new topics and try new 
challenges confident that even if they do not 
achieve all they set out to they will learn 
something. In some classes, pupils appear too 
concerned about getting things wrong and there is 
too much focus by them on the ‘right answer’ 
rather than the process of how to get to the 
answer. In a few lessons, teacher attitudes to 
incorrect answers reinforces this belief. 
 
 
 
Learners’ achievements in and out of school are 
recorded and recognised. They understand how 
these achievements help them develop knowledge 
and skills for life, learning and work.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Pupil input/discussion during lesson observations is 
used to gauge extent of learning and engagement 
with the lesson content.  
Lesson observation and pupil feedback as described 
above. 
Assessment data across many parts of the school 
points to good levels of learning for most pupils in 
most subject areas. 
Input at In-service day on ‘Responsive Teaching’ 
and follow up training provided to 9 members of 
staff, has impacted and there is an improvement in 
teachers attitude to wrong answers that is filtering 
down to pupils 
 
Key Adult Mentoring process for all pupils provides 
record of activities and achievements outside of 
school. These achievements are celebrated in each 
House Assembly (every 4 weeks)   
Focus on employability skills built into curriculum 
structure: S1 JASS; S2 STEM; S3 Skills options.   
Celebrate achievements – Assembly, Bulletin, 
Plasma, Firrhill News, Commemoration Evening, 
Sports Information Evening, Creativity Evening, 
Christmas concert, Music Instructors’ Evening, S3 
FHS/Braidburn Fashion Show. 
The Active Schools Coordinator is based on site and 
facilitates a variety of activities.  School has been 
presented with Gold Sports Award June 2018 in 
recognition of extra-curricular provision. 
Several of our young people are now competing at 
a national level (Athletics, Swimming, Tennis, 
Kayaking) and through our Athlete Support 
Programme they are supported with academic and 
sporting expectations. PSE programme around 

 
Evaluate the Responsive Teaching course, before 
committing to training more people.  Use those 
already trained to cascade information and ideas to 
rest of staff. Share creative approaches that use 
pupil’s answers to add depth to answers. 
Continue to engage with ‘Growth Mindset’ and 
work with both staff and pupil groups to continue 
to embed the practices and science behind this, in 
all classes. The school has developed approaches 
consistent with Growth Mindset and has begun to 
reframe mistakes not only as ok but as really good 
opportunities to learn. 
 
 
Continue to build further and stronger community 
links both to support the wider community and to 
develop key skills and awareness in our pupils.  
Continue to celebrate achievements in a wide 
variety of activities through the House Assembly 
programme. 
Skills for Life Learning and Work – a group of staff 
are leading the development of a role out of a 
consistent approach across the whole school, which 
will highlight and develop the key skills.  Roll out to 
begin in May 2019. 
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Learners play an active role in the school and wider 
community and regularly take on leadership roles, 
including leading learning.  
 
 
 
 
 
 
 
 
 
 
 
 
 

career management skills develop pupils awareness 
of skills including S3 Profiles, CV building, college 
applications and UCAS personal statements.  
Our ‘Sports leaders’ work with our cluster primary 
schools. 
Our Art department have worked with young 
people to create paper sculptures that have been 
on display in the Scottish Writers Museum and 
have created a mural on display in a local 
community park and will follow this up with 
another mural in a tunnel involved in art in the 
community project mural in park, mural for 
Colinton tunnel. 
MyWOW ambassadors are working with faculties 
to use ‘lesson inserts’ when appropriate in subjects. 
Most faculty areas now display possible careers and 
the skills related to their subjects. 
 
Profile of pupil voice increasingly raised.  Individual 
Head Teacher meetings with pupils S1-S6.  Role of 
Senior Student Council, House Council and Pupil 
Councils: determine allocation of Whole School 
Challenge funds; design of new school Tie; Prefect 
Duty Rota – break & lunchtimes, parents’ evening, 
course choice; Firrhill Village collaboration. 
Cluster partnerships – senior pupils working in our 
feeder primaries eg. 1+2 Language mentors; Sports 
Leaders – Bikeability, chess club, rubiks cube club. 
There are also a range of local, national and 
international excursions and field trips to build the 
capacities of our young people and develop 
community and cultural appreciation: Duke of 
Edinburgh expeditions (bronze, silver and gold); S1 
trip to France; S2 trip to Germany; S3 trip to 
battlefields; Ski trip; expedition to Peru (fundraising 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Climate change action group have identified many 
projects in and around the school community, we 
want to engage with the Firrhill village and our 
cluster primaries to lead sustainable change. 
 
Our SSC Head boy and girl have taken a lead role 
this year in working collaboratively with other SSC 
in the South West Collaborative – with a view of 
creating an authority wide group. 
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Pupils contribute to the community beyond the 
school in a large number of ways.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

by pupils); Geography trip to Iceland; Ethos Day; 
Skills week. 
 
All pupils in the school participate in the annual 
Whole School Challenge. Pupils work actively with 
Braidburn ASN School and Oxgangs Primary as part 
of the Firrhill Village to promote links and learning. 
A group of pupils, currently busy fund-raising, will 
be travelling to Peru in summer 2020 to work on 
community projects.  
We have a 100 strong Climate Change Action 
Group, brought together from pupils who joined 
the protest at parliament.  Led by pupils they have 
developed an action plan to tackle some 
environmental issues within our school and local 
community. 
 
Through partnership working with various 
organisations such as the Rotary Club and the 
school Chaplain, pupils support and fundraise for a 
number of local and national charities such as 
Riding for the Disabled, Polio, Sport Relief and 
Comic Relief.   
Youth Philanthropy Initiative, delivered through the 
S3 PSE programme, enable our young people to 
take on leadership roles and promote an ethos of 
respect and inclusion. 
A number of staff, parents and senior pupils 
volunteer to provide extra-curricular 
clubs/activities including:  
Sporting: Hockey, Football, Netball, Orienteering, 
Cross-country, and Skiing Non-sporting: Debate 
Club (who participate in the Model UN debates), 
Art Club, Lunchtime Hub, Science Club, Homework 
Club.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

13 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Our musicians regularly perform for the local 
community, in sheltered accommodation, 
churches, Tesco and Supported living homes – 
always to great acclaim. Our musicians are always 
part of city ensembles and school shows are 
regularly sold out. 
 
Our themed assembly programme led by staff and 
pupils, enables us to celebrate and reflect on a 
range of cultural issues e.g. Remembrance Day 
services, Holocaust Memorial Day. 
 
Young people across the school act as role models, 
develop team work and take on leadership roles.  
This is very evident in the work of our: S6 “Helping 
Hands” during P7 Transition - 3 day visit and 
summer school; Growth Mindset Mentors, Aspire 
ambassadors; and through our Senior Student 
Council. 
Pupils from Firrhill appeared on BBC news 
programmes discussing the use of social media, 
providing a balanced view of the difficulties and 
dangers versus the benefits and opportunities that 
it can offer. 
We have had this year a pupil present to SELMAS 
on entrepreneurship.  
 
Beyond the classroom faculties offer a range of 
study support at lunchtimes and/or after school to 
enhance attainment in response to pupil feedback.  
Maths faculty conducted PDSA to determine impact 
of a variety of study support mechanisms – now 
promoting Past Paper Challenge based on results. 
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There is also a supervised Homework club to 
provide a quiet space with ICT access.   
 
Pupil demand has enabled us to continue our 
Easter study school. 
 
The Whole School Challenge raised £7000 to 
support a local charity and fund projects selected 
by pupils in the school. This year, the pupil group 
decided to use their share of the money to support 
a fellow pupil in need of Cancer treatment abroad.  
Our pupils were instrumental in creating and 
sharing the ‘hats for Kira’ fundraiser that spread 
across the city and country.  
 
Opportunities Fund is used to support families 
where funding extra-curricular activities may be 
difficult and to provide funds that the Whole School 
Council may allocate to projects in school of their 
choice.  
 
Leadership opportunities in each year group, class 
rep and house council reps in and whole school 
council 
S1 – support transition programme, SSC interview 
panel. 
S2 – ASSET programme 
S3 – MyWOW, P7 world of work day 
S4 – MVP training, Mindset mentors, Biblio 
therapists 
S5 – Prefects, delivering MVP next session 
S6 – Senior Student Council, Prefects, Sports 
Leaders, Sports Ambassadors, RRS, Yearbook, 
School Newspaper etc  
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Learners receive high-quality feedback in many 
lessons and have a very good understanding of 
their progress in learning and what they need to do 
to improve. 
 
 
 
 
 
 
 
 
 
 
 
 
Some learners are able to give effective feedback to 
peers on their learning and suggest ways in which 
they can improve 
 

High-Quality Feedback was a focus of our ‘Excellent 
Learning’ session, included in our carrousel of 
sharing best practice and was a focus of many of 
our TRIO observations.  High quality feedback is 
being observed in many lessons and pupils when 
asked during mentor meetings and in 1:1 HT 
meetings are able to express where they are in 
their learning and what they need to do to 
improve. We continue to pair feedback with the 
reporting schedule in the BGE to build good 
routines at this stage. 
 
We have taken part in cluster Moderation within 
both English and Science, resulting in better 
transition work and a shared understanding of 
standards. 
Observed in a few lesson observations. 

 
 
Continue to upskill teachers in delivering and 
receiving high-quality feedback, through the use of 
SCAT and In-service time.  Sharing of best practice 
from around the school and if needed out with the 
school. 
 
 
 
 
 
 
 
 
 
 
 
This is an area that we will look to improve over the 
next session. 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 

 

Quality of Teaching 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Staff access and apply relevant findings from 
educational research to improve learning and 
teaching.  
 

In-Service and SCAT – continue to encourage 
professional enquiry eg. use of TES articles and other 
publications to generate discussion around what 
excellence in teaching/learning/assessment is. We 

We will continue to develop and upskill where 
appropriate our vision of excellence in 
Learning/Teaching/Assessment.  
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Use of high quality ICT to support and enhance 
learning is developing across the school.   In many 
lessons the use of digital technology is limited to 
the use of the data projector/whiteboard. 
 
Use of Ipads and laptops across the school is 
increasing. 
 
 
 
 

were then able to build a picture of a more rubric for 
what constitutes an excellent lesson: consistent but 
tailored to the specific characteristics of each 
faculty/subject area. 
 
Presentations on “Amazing Brain” and “Growth 
Mindset strategies” to all young people. 
All Middle and Senior management attended 
training focussed on research to improve leadership 
and management skills, this included subscription to 
‘Leadership matters’ to allow further development 
of staff.  
 
SCE – Learning and Teaching Policy provides basis for 
school expectation and standards.  Staff receive 
individual feedback from aspects of the SCE, and this 
is also shared with the appropriate CL so that any 
ongoing support can be provided if necessary within 
faculties.   
Trio approach to improve quality of learning across 
the school and improve collegiate engagement.  
Again 100% of staff surveyed want the Trio SCE to 
continue next year.   
 
Audit and plan for IT development during next 
Refresh is being devised – Refresh to happen in July.   
School has improved our technology provision 
through improving Music technology and 
Photography – new course options.  School won a 
grant to create a ‘maker space’ to increase.  
 
New website launched – aim to develop curricular 
areas and staff from each faculty have been trained 
to develop their own pages and use of One Drive to 
improve communication with pupils in particular this 

Appropriate ‘Pace and Challenge’, based on the 
evidence of observed lessons, is our priority for 
improvement, for the coming session. 
 
 
 
 
 
 
 
 
 
 
Continue to develop our SCE to ensure that it is 
both manageable for all staff and effective in 
having a greater impact on the quality of learning 
and teaching. 
 
Continue to focus on high effect-size interventions 
such as feedback.  
 
Non-promoted staff interested in management – 
twilight programme to enhance their 
understanding of and ability to take on leadership 
roles in the future.  
 
Work with staff to ensure a consistent approach 
across the school to behaviour management and 
Learning and Teaching. 
 
 
Continue to plan for a post refresh school with 
more IT facilities to support and enhance learning 
and teaching. 
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Pace and challenge in some lessons are 
appropriate.  In the best lessons pupils are given 
suitable challenging learning goals, encouraged to 
work through them at an appropriate pace and 
provided with the necessary structures (from 
previous learning and during the lesson) to achieve 
them in the time set. 
 

has proven useful for pupils with ASN and our SfL 
department have driven its use.  Training in many 
aspects of IT continue to be offered at various times 
of the year, including SCAT time. 
 
Lesson observations, pupil feedback and SMT 
discussion on SCE results and conclusions. 
There is excellent practice throughout the school 
though we acknowledge pace in lessons and 
challenging the most able is not as consistent across 
the school as it needs to be. 
 

 
 
 
 
 
Continue to engage with staff and pupils to 
increase expectations and provide suitable pace 
and challenge. 
 
Help staff develop the tools to push the most able 
further. Sharing best practice and techniques from 
within the school For example ‘6 ways you can 
differentiate without using a worksheet’. 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 4 – Good 

Effective use of assessment 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Assessment approaches are beginning to be 
matched to the learning needs of learners and are 
used to support them to demonstrate where they 
are in their learning. Feedback is being used more 
effectively and we continue to develop our 
structure of learning reports based on BGE 
benchmarks.   
 
 
 
 
 
 
 
Faculties have taken steps to ensure that 
assessment is more appropriate and fit for 

Work has been undertaken to ensure that 
assessments approaches are appropriate for all 
learners.  All staff have been trained and shown 
various ways of making assessments appropriate for 
ASN pupils and all faculties are adapting assessments 
on a rolling basis. 
 
The Assessment working group has undertaken an 
audit of assessments across the school and will 
report back findings and an action plan for next 
session, with the next few months 
 
Calendar of assessment for final term produced to 
support pupils’ parents and teachers. 
 

Continue to adapt our assessments, alter our 
assessment policy to reflect changes and 
implement the action plan from the working group. 
 
 
Assessment calendar for each term share with 
pupils and parents. 
 
 
 
 
 
 
Faculties will continue to develop their assessment 
approaches both to continue to encourage and to 
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purpose. Reducing the overall assessment burden 
on both pupils and teachers and also to make the 
assessments being carried out more accurate and 
informative for pupils and teachers. 
 
School management team – meetings focused on 
effective assessment to develop greater 
consistency. 
 
Moderation is a standard feature of all faculty 
practice. For most faculties these processes are 
most well-established in the Senior Phase and are 
becoming better in the BGE. Moderation across 
the cluster has begun, with work done in both the 
English and Science faculties this year. 

Faculty improvement plans, CL feedback, QA 
meetings. 
Calendar of work scrutiny. 
 
 
 
 
 
 
Expertise of staff who are SQA verifiers and markers. 
Subject-leader meetings. 
 
 
Attendance from all of the relevant faculty 
members. 
 

spotlight alternative approaches to assessment 
across the school and from elsewhere. 
 
 
 
Develop Home Learning Policy based on 
educational research principles. 
 
 
Explore ways to further develop moderation across 
the cluster and further develop cross-faculty 
moderation processes. 
 
 
 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 4 - Good 

 

Planning, tracking and monitoring 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Tracking and monitoring are increasingly 
understood by nearly all staff and used effectively 
to secure improved outcomes for all learners, 
including the most deprived children and young 
people and those who are looked after, although at 
the moment this is still done Faculty by Faculty. 
Most teachers are developing skills of data-analysis 
which are focused on improvement.  
 
The understanding and the use of SIMD, FSM, 
Army, ASN and EAL data is improving. This data is 
used particularly in the Senior Phase to identify 

Use of Standardised Reading scores. 
SIMD data. 
SQIP – improved target setting incorporates focus 
on most deprived and LAAC. 
QA1 – attainment review, focus on all learners, 
including most deprived and LAAC. 
SMT Meeting – strategies to raise attainment 
Improvement in data intelligence – In-service 
Updates (August 2018) and SMT Meetings  
EDICT being trialled in each department for ease of 
use, view to rolling out across the school at change 
of timetable. 

Using EDICT software we will develop a more 
robust system for tracking progress in the BGE for 
individual pupils.  
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pupils at risk of underachievement in key focus 
groups and to put in place appropriate 
interventions. 
 
Almost all faculties continue to improve their 
tracking processes to give early warning of those at 
risk of underachievement. 
 
Data analysis post-exams is good and the 
awareness of extrapolating forward from interim 
data is being developed across faculties.  
 

 

 
Building staff confidence and competence in 
innovating, measuring and evaluating underpins 
much of the improvement methodology that is 
explicit and implicit in the improvement plan. Staff 
increasingly adopting PDSA-style approaches. 
 
 
All teachers have a knowledge and an 
understanding of pupils SIMD data and are aware 
of the extra challenges on average LAAC/FSM/ASN 
pupils have and strategies available to support.  In 
all faculties, the QA1 process is led by teachers 
alongside CLs.  Teachers’ understanding of Data 
analysis has improved over the last couple of years 
and their comfort in talking about data, in 
particular , post exam during QA1 is clear.  
 

 
 
 
 
 
 
 
 
Continue to use and build staff confidence with 
data analysis.  Using skills and techniques 
developed for post exam data on other assessment 
data throughout the year. 
 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 
Good aspects in planning but overall 3 - 

satisfactory 
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Self-evaluation summary for secondary schools: 

QI 3.1 Ensuring wellbeing, equality and inclusion                                                                         Overall evaluation  

School: Firrhill High School 

Date: June 2019 

This indicator focuses on the impact of the school’s approach to wellbeing which underpins children and young people’s ability to 
achieve success. It highlights the need for policies and practices to be well grounded in current legislation and a shared understanding 
of the value of every individual. A clear focus on ensuring wellbeing entitlements and protected characteristics supports all learners to 
maximise their success and achievements. 
 
Themes: 
Wellbeing 
Fulfilment of statutory duties 
Inclusion and equality 
 
This self-evaluation should be completed using HGIOS? 4: 

• Level 5 illustrations for each theme 

• Features of highly-effective practice 

• Challenge questions 
 

 

 

 

 

5 
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Wellbeing 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Staff and pupils have worked together to establish a 
positive learning community based on relationships 
of trust and a respect for the rights of others.  
Partnership working and parental involvement have 
supported us in this journey.  All staff are aware of 
the importance of promoting and supporting health 
and wellbeing to ensure all pupils can achieve and 
attain regardless of their background. We seek to 
make well focussed interventions to ensure specific 
groups are not excluded from participation in the 
curriculum or wider school life and to support pupils 
when barriers emerge. Young people are supported 
by staff who set appropriate, high expectations for 
them, but are also aware of the impact of outside 
factors on their wellbeing.  The house system 
supports pupils in leading healthy lives through their 
PSE teaching and by their one to one support. The 
Pupil Support Team offer staff effective support by 
providing training and advice. There is effective two 
way communication between pastoral and 
curriculum staff. 
 
Most staff feel valued and included in school life and 
pupils feel happy and safe in school. 

 
 
 
 
 
 
 

“Relationships observed during the visit between 
staff and between pupils were mutually respectful 
collated from questionnaires showed an upward 
trend on each point around relationships.” 
 
“ Pupils acknowledged the support they get from 
staff, expressing confidence to share their ideas 
and be respected as individuals.” 
(Assessors report for RRS Gold accreditation. ) 
 
House team minutes and PSG minutes 
demonstrate a joined up approach ensuring well-
being is regularly monitored and outside support 
sought where appropriate. 
 
The Pupil Support Team has run a number of well 
attended case conferences; SCAT sessions on 
dyslexia and EAl support. They have organised 
partnership training on brain damage and hearing 
impairments. 
 
Classroom teaching and admin staff have been 
making appropriate well-being referrals. 
 
90% of pupils surveyed within the initiative 
reported that they are treated respectfully. 
 
Pupils are being supported within the curriculum 
to deepen their learning in relation to children’s 
rights, local/global citizenship and equality: 

Implement consistent meeting time for PSAs to 
ensure they are kept in the loop with regard to 
new starts and have opportunity if preparation is 
required for their work. 
 
Develop high quality in-house training programme 
for PSA staff via consultation with current team 
and partners. 
 
Seek to further improve communication by an 
evaluation of where difficulties lie within the on 
call system. 
 
Consider use of Edict to make a one stop shop 
place for Pupil information and strategies 
 
Ensure additional induction programmes for staff 
who start mid-year in relation to key well-being 
themes. 
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The school has continued with its cycle of work on 
three developments begun last year  to underpin our 
work in wellbeing, equality and inclusion. 
 

evidenced by pupil reflections from Modern 
languages/English/RMPS and the PSE curriculum. 
 
The theme of global citizenship has also been 
chosen as a focus for the Eco Group. Pupils have 
been involve d in a wide variety of community 
projects : learning craft skills with older citizens, 
planters being created near shopping  sites with 
the co-operation of PTA. YPI supports them to 
learn about charity works in their area and to 
campaign for funds. The JASS programme 
encourages an awareness of the environmental 
damage done in the community by litter and pupils 
participate in beach cleaning project in younger 
years. 
 
Pupils learn about their rights under Girfec as part 
of the PSE programme. Whole school training by 
the pupil Support Team and partners consistently 
references these rights as we revisit child 
protection related items at the start of each terms 
items such as use of the wellbeing form. 
 
Behaviour Review 
Significant reduction in the number of referrals and 
pupils out of class. 
 
Alternatives to Exclusion programme has been 
reviewed and follow up sessions for pupils 
implemented. We have offered self-regulation 
support for pupils as a part of the alternatives to 
Exclusion practice. 
This has seen a major drop in the number of pupils 
who have been excluded more than once and in 
the number of senior pupils excluded but there has 
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1. Becoming a Gold Rights Respecting School 
 
2. Evaluating the current behaviour strategy built on 
solution focused practices and teaching behaviour 
that supports learning. In this year we have asked an 
external partner to observe behaviour : Evolve 
 
3. Encouraging a growth mindset approach which 
build upon cluster work that embodies the belief 
that all pupils have a right to reach their personal 
best and should persevere even when they 
experience challenges. 
 
These three initiatives are naturally interconnected 
and are providing powerful drivers for inclusion, 
attainment and equality. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

been a rise in the number of one off exclusions 
particularly in S1. 

 
The learning Centre has supported the attainment 
of a number of pupils and is operating as part of 
the house team referral system which allows for 
better planning than a drop in approach.  It has 
been particularly successful with two pupils with 
autism excluded from previous schools who are 
making good academic progress currently. 
 
The Evolve review identified that behaviour in the 
school was good. 
 
Growth Mindset 
The cycle of parental and pupil events offered 
around Growth Mindset has been embedded by 
the Health and Well Being Team this year : 
 
Pupils from S2-S4 have been introduced to the 
concept at assemblies and experienced lessons on 
the brain in Science and mental skills within 
English, PSE and PE.  Seniors have been invited to 
become Mindset mentors and have spoken at 
parents evening and parental engagement nights 
on Growth Mindset. 
 
The number and diversity of parents who have 
attended growth Mindset sessions compared to 
usual information evenings has been increased by 
innovative practice such as holding a session at a 
local primary during the day and targeted 
invitations to pupils who had been identified as at 
risk of underachievement. All who attended the 
Mindset sessions reviewed them very positively.  

 
 
 
 
 
 
 
 
 
 
Share the feedback from the Evolve session to 
identify appropriate changes and themes for the 
school improvement plan in relation to behaviour. 
Evaluate with primary colleagues some of the 
issues emerging with S1 this year to develop clarity 
around expectations 
 
Bring together best practice from Beco and the 
circle document to develop guidelines for CLs to 
support working as a team with a staff member 
with a class where they have asked for  support to 
embed consistent expectations 
 
Train behaviour ambassador staff available for staff 
who want focused support with a class to help 
share best practice in teaching behaviour. 
Continue to seek out high quality training in 
relation to ADHD and autism. 
 
Ensure new S1 have induction to growth mindset 
which acknowledges work of primaries. 
 
Continue next two years of implementation plan 
and incorporate work from Mindset Coach 
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The increased number of presentations at National 
5 reflects a more open and ambitious approach 
from staff and pupils alike. The number of pupils 
putting themselves forward for leadership 
opportunities has increased significantly. 
 
Pupils with ASN needs and mental health issues are 
volunteering to take part in leadership roles in the 
school. 
 
“ A particular strength of the school are the 
extensive opportunities for pupil participation in a 
variety of ways. “ 
ACSC for RRS Gold. 2019 
 
The Pupil Support Team work in partnership with 
two counselling services: HOTs and Life skills 
Psychology to offer support to pupils drawn to risk 
taking behaviour or coping with feelings which 
prevent them being happy, safe and achieving. 
 
Information from these sessions is integrated into 
advice strategies to staff and into the PSE 
curriculum where specific needs identified. 
Seasons for Growth and Nurture work have been 
identified as useful supports for younger years and 
are being delivered by school and partnership staff. 
The Healthy Respect Team has developed 
Assemblies on good mental health run by pupils 
and displays around what makes for good mental 
health created in English by pupil group. 
 
The school has offered drop weekly drop in 
sessions on good sexual health and dealing with 

Textbook into teaching strategies based on 
feedback from pilot. 
 
Ensure sustainability of Mindset via shared 
language 
 
Offer further CPD opportunities. 
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The school community is committed to supporting 
positive mental health for pupils. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We have implemented the proposed changes to our 
targeted support system in line with school 
community feedback. This will improve consistency 
and staff expertise .It will increase pupil’s sense that 
they are known as an individual despite being in a 
large school and are able to discuss their 
achievements with a known member of staff. 
Clarify role of mentor, group tutor and implement 
training for two roles. We have  allowed staff to opt 
for the role they prefer  
 
We have also implemented House system changes 
to increase sense of community and accessibility of 
support staff.  
 

exam stress with partner agencies which have 
been very successful and well used. It has 
increased its spending on counselling. 
 
Pupils have all had at least one learning 
conversations with their mentor which they have 
reviewed positively. Pupils prefer the chance to 
speak in a private setting rather than in tutor time. 
Staff prefer the new model and enjoy the chance 
to mentor but some are having difficulties keeping 
to timetable. There is a need for this to be seen as 
a key, not desirable meeting. 
 
The admin team have reported Attendance 
monitoring has improved and staff are identifying 
pupils who have gone missing from class speedily 
allowing quick interventions to ensure they remain 
safe and achieving. The school’s attendance rates 
have improved from last year.  
 
Pupils have many opportunities to be consulted on 
matters which affect them within school and the 
Rights Respecting School initiative has fed into this 
process. The new House/School councils are 
generating useful ideas and challenges.  100% of 
staff feel pupils can influence decisions within the 
school but fewer pupils feel that this is the case.  
 
Pupils are now referencing RRSA as they seek to 
effect change within the school: upgrade to toilet 
areas, provision of a water fountain.  The Senior 
Student council have conducted surveys on behalf 
of the school about issues such as the S1 transition 
and the JAAS programme. 
 

 
 
 
 
Additional funding has been won to support 
Home/school links for pupils from armed forces 
backgrounds in 19/20 by the appointment of a 
cluster community worker. 
 
Working with partners in these areas identify the 
key challenges to pupil resilience and develop 
appropriate action plan. 
 
Carry out full evaluation of new targeted and 
universal support system. 
 
Identify method to improve punctuality in a more 
sustained way as house focus weeks produce only 
short term improvement. 

 
Develop role for a fifth PSL  
 
Close the feedback loop to all pupils from the 
councils 
 
Ensure pupils understand the interface between 
the two councils. 
 
Use assemblies to highlight the changes that have 
come as a result of pupil voice. 

 
Additional funding has been won to support 
Home/school links for pupils from armed forces 
backgrounds in 19/20. 
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Pupils are actively consulted in discussions and 
decisions which may affect their lives and learning 
 
Pupils are active in promoting a healthy life style 
choice for their peers demonstrating positive 
behaviour and relationships via providing lessons to 
younger years on risk taking behaviour. 
 
All year groups have a leadership or volunteering 
opportunity they can become involved with in 
addition to the school council system (e.g. YMCA 
transition project S1, Assist programme S2, WOW 
ambassadors, lawyers in School, YPI, Language 
Ambassadors to P6, Biblio-therapy leaders S4,  
Prefects/SSC and numerous other school groups, 
Mindset Mentors). 
 
 
 
 
 
 
 
 
 
 
 
 
 
The school values and promotes the importance of 
sporting opportunities and outdoor learning. 
 
 
 
 

We have placed the MVP programme into the S4 
curriculum to develop the skills of future prefects 
to support younger pupils and remove the YPI into 
S3 in response to feedback this year from tutors 
and PSLs. 
 
The Rights Respecting and GSA groups meet 
regularly and have run assemblies promoting RRSA 
work or celebrating LGBT History Month.  
 
Pupils have also worked with The Royal High 
School to deliver an assembly at both schools 
about living with hearing impairments.  This has led 
to the creation of a sign language club. 
 
The school has continued its involvement with the 
anti-smoking Assist programme training a further 
36 pupils and four of our anti -tobacco 
ambassadors pupils presented at their National 
Conference where they were commended by the 
organisers. The school has low numbers of pupils 
smoking. 

 
Pupils are not afraid to challenge decisions they 
believe to be unfair and have been involved in 
giving their opinions in the media and a number of 
public debate:, they have been encouraged to  
register for voting. 
 
The school has high participation levels in a wide 
variety of clubs and teams. The school has fund 
raised to support access to extra- curricular events 
for families experiencing financial hardship. FME 
pupils automatically have free access to extra-
curricular clubs. Our Active Schools Co-ordinator 
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The school has taken steps to promote good mental 
health in staff and to address unnecessary workload. 
 

reviews the take up of club membership by Sim 
deciles and is seeking to have 100% in lower 
deciles. The school has received a second Gold 
award for its sporting programme. 
 
The school has embedded Duke of Edinburgh in 
the third year curriculum and offers the John Muir 
award, Princes Trust and Forest Schools Award via 
partnership working to vulnerable pupils and/or 
those who are looking to develop leadership skills 
for leaving school at the end of S4 and S5. Pupils 
involved in these initiatives have improved their 
attendance and engagement. 
 
Staff are encouraged to develop outdoor learning 
teaching skills via CPD. 
The introduction of the JAAS scheme means that 
all pupils in S1 have an opportunity to develop 
their skills, outdoor learning and have an outdoor 
project. 
 
The school’s athlete support programme has 
provided mentoring and advice for pupils 
performing at a high level/locally/nationally and 
internationally in their sport allowing them to 
maintain a healthy life style as well as their studies.   
 
The school has an active staff ethos group, a 
football team, staff fitness trainers and a school 
choir. 

 
Staff are encourage d to meet socially with 
colleagues every Friday and to show appreciation 
for supportive gestures via our Champagne 
Moment initiative. 
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Changes to the reporting system this year have 
been embedded to cut workload. These new style 
reports are preferred by parents as being more 
skills based. 
 
SMT are seeking to promote a more balanced and 
effective system of assessment during assessment 
weeks to match pupil needs and staff’s capacity to 
complete an appropriate level of correction. 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 
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Fulfilment of statutory duties 
How well are you doing? 
What’s working well for your learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

What are you going to do now? 
What are your improvement priorities in this 
area? 

Staff engage in regular professional learning and are 
confident of their key responsibilities in relation to 
Child Protection, GIRFEC and Additional Support for 
Learning Act. 
 
Staff given time to read relevant policies. 
 

100% of staff trained in child protection. The Pupil 
Support Team are all trained at level 4 child 
protection level where course provision allows.  
 
The CP co-ordinator records and reviews training in 
these areas. 
 
Work with neighbourhood deputes to share good 
practice and provide child protection training in 
the light of the reduced CEC provision. 
 
Calendared sampling of CP and PPRs to check they 
are up to date. Use new data protection rules to 
refresh consultation with parents and ensure we 
are GPDR compliant. 
 
Information about pupils recorded appropriately 
and shared sensitively in light of guidelines. 
 
PPR , Well-being, medical information and child 
protection files safeguarded appropriately. 
 
Reviewing school’s anti bullying and equalities 
policy in line with Respectme and pupil 
consultation. 

Need to implement new SEEMiS system for 
recording ASN needs. 
 
3 cycle plan of in-house training activities to revisit 
and update all key areas of expertise. 
 
 
 
 
 
 
 
 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 
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Inclusion and equality 
How do you know? 
What evidence do you have of positive impact on 
learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

How do you know? 
What evidence do you have of positive impact on 
learners? 

The school is developing a strong culture of learner 
voice. 
 
Learners contribute to the life of the school and are 
given opportunities to apply leadership skills. 
 
High attainment for all is key value that is promoted 
by the head teacher and staff are encouraged to 
make informed, targeted interventions to close the 
attainment gap. 
 

Pupils have been consulted on aspects of the 
curriculum, school day, school uniform, timing of 
lunch and choice of most effective support via 
house councils and questionnaires. The school 
council has a budget and works in conjunction with 
the senior council to make decisions about aspects 
of school life. The head teacher offers every child a 
one to one meeting and issues raised about the 
school are then shared with parents and staff. 
 
New homework club introduced to support pupils 
from lower sim deciles and FME. Good uptake. 
All faculties review attainment of LAAC, Young 
carers, Pupils for Armed Forces Families, EAL, BME, 
gender and SIM deciles using Insight. This culture 
has seen a rise in presentations at national 5 and 
Higher. The school is above its virtual comparator, 
Edinburgh and national standards in positive 
destinations and stay on rates. 
 
Performance in Literacy and Numeracy at level 4 
and 5 is above the Edinburgh National Average for 
EAL, ASN and for the 30% most deprived. 
 

Create a timetable in school calendar for the 
House/School Council system and ensure 
information available to all pupils about decisions 
via website or display board. 
 
Utilise assemblies for year groups to highlight any 
changes influenced by pupil voice. 
 
The school’s PSE programme is being reviewed in 
the light of staff and pupil feedback to incorporate 
more study skills, information about risk taking 
behaviour and LGBT issues. 
 
Evaluate school’s strengths and weaknesses 
against city’s new documents relating to inclusion. 

How would you evaluate this QI theme using the HGIOS?4 six-point scale? 5 – Very Good 
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Self-evaluation summary for secondary schools: 

QI 3.2 Raising attainment and achievement                                                                              Overall evaluation  

School: Firrhill High School 

Date: September 2019 

This indicator focuses on the school’s success in achieving the best possible outcomes for all learners. Success is measured in 
attainment across all areas of the curriculum and through the school’s ability to demonstrate learners’ achievements in relation 
to skills and attributes. Continuous improvement or sustained high standards over time is a key feature of this indicator. 
 
Themes: 
Attainment in literacy and numeracy 
Attainment over time 
Overall quality of learners’ achievement 
Equity for all learners 
 
This self-evaluation should be completed using HGIOS? 4: 

• Level 5 illustrations for each theme 

• Features of highly-effective practice 

• Challenge questions 
 

 

 

 

 

 



 

32 
 

This QI is assessed following the publication of SQA Results and Insight data in the Autumn. 
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Quality Indicator Self-Evaluation Timeline 

QI 2019/2020 2020/21 2021/22 2022/23 
1.1 Self-evaluation for self-improvement   Jun 22  

1.2 Leadership of learning    Jun 23 

1.3 Leadership of change Dec 19/Apr 20 Dec 20/Apr 21 Dec 21/Apr 22 Dec 22/Apr 23 

1.4 Leadership and management of staff  May 21   

1.5 Management of resources to promote equity Feb/Mar 20 Feb/Mar 21 Feb/Mar 22 Feb/Mar 23 

2.1 Safeguarding and child protection   Apr 22  

2.2 Curriculum Aug/Sep 19 Aug/Sep 20 Aug/Sep 21 Aug/Sep 22 

2.3 Learning, teaching and assessment Nov 19/Mar 20 Nov20/Mar 21 Nov21/Mar 22 Nov22/Mar 23 

2.4 Personalised support    May 23 

2.5 Family learning   May 21   

2.6 Transitions   May 22  

2.7 Partnerships May 20    

3.1 Ensuring wellbeing, equality and inclusion Sep 19/Jan 20 Sep 20/Jan 21 Sep 21/Jan 22 Sep 22/Jan 23 

3.2 Raising attainment and achievement Oct 19/Feb 20 Oct 20/Feb 21 Oct 21/Feb 22 Oct 22/Feb 23 

3.3 Increasing creativity and employability Jun 20    
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FIRRHILL HIGH SCHOOL 
SCHOOL IMPROVEMENT PLAN 

2019-20 
  

“Providing learning opportunities of the highest quality” 
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2019 – 2020 Firrhill High School Improvement Plan 
 
The improvement plan is a continuation of the plans which have preceded it. It continues the three year plan started in 2016/17. This plan is shorter and more focused 
than previous plans. This is recognition that that we have made significant strides forward together over the last three years and also that we are at a stage of school 
development/improvement where it is necessary to build a development and improvement programme that focuses on incremental, iterative and repeated 
improvement processes to develop and fully embed the consistent practices that will enable to us to achieve excellent outcomes for every pupil. 
 
The ambition of this document continues to be very straightforward:  
 

Excellence for all, excellence by all 
 
The tasks which are included are there because they enable the outcomes for learners to be achieved. It is the outcomes which lie at the centre of the process and our 
efforts should be directed towards enabling all pupils to achieve them consistently. 
 
In a change from previous years and in line with CECs suggested format for School Improvement Plans the SIP is laid out under three overarching priorities: 
 
Excellence in Teaching, Learning & Assessment 
Ensuring an Ethos of Inclusion 
Building Capacity, Improving Consistency, Fostering Creativity 
 
In each of these priorities the relevant Quality Indicators from HGIOIS?4 are cross-referenced. Included, for the first time, is a 4 year programme for the review of all 15 
Qis. This review programme has been underway at SLT level for over a year and having established this as an effective way to gather, collate and assess our progress in 
each QI it is likely that we will be involving Middle Leaders in this review process through both the Faculty Development Programme and the QA meeting calendar. 
 
A reminder that the 4 ‘key’ QIs are as follows: 
 
1.3 Leadership of change 
2.3 Learning, teaching and assessment 
3.1 Improving wellbeing, equality and inclusion 
3.2 Raising attainment and achievement 
 
You will see that each of these Qis is reviewed twice each year (along with 1.5 Management of resources to promote equity which is reviewed once a year). All the other 
Qis are reviewed over a four year period. 
 
Within each priority specific tasks associated with that aspect of improvement are listed along with timelines, responsibilities and the intended outcomes for learners. 
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There is no column to record progress or evaluate tasks. Rather than try and squeeze that into this document a separate document will be used to record progress on 
tasks and this would sit alongside the SIP as a record of work done and progress made against the improvement priorities. 
 
2019-20 Introduction 
This improvement plan continues the deliberate shift of emphasis that was started in the 2018-19 plan. Specifically, we continue to concentrate on processes at the 
classroom level. The central core of Priority 1 is the use of ‘Making Every Lesson Count’ as a guide and structure for greater consistency and improved impact on pupil 
outcomes. The name of the book says it all really. 
 
Professional Learning, whether through the Trios, additional PL opportunities, the formal SCAT and INSET Day provision or the use of educational literature and research 
to underpin change, features more prominently than in previous years. There is an explicit invitation and expectation that faculties will actively pursue PDSA-style 
research to try out and to assess the impact of new or novel approaches. The work of Hattie and the Evidence-Based Teaching book by Petty (copy in each faculty) are 
great places to start in considering which new things are worth trying. The opportunity to start a TLC or Professional Reading Group provides additional opportunities to 
extend PL and professional knowledge and understanding. Trios will continue in 2019/20 with a slight ‘tweak’ to try and create even more effective partnerships with 
improved impact on teacher confidence and practice. 
 
After a number of years of waiting to make sure there was a sustainable tracking system we will move to a formalized and shared tracking system. This is the last piece in 
the ‘jigsaw’ of connecting together teaching, learning, assessment and pupil improvement. To do this the role of the mentor and their improvement conversations with 
pupils will become increasingly important and the revised reporting and tracking calendar demonstrates this. 
 
Partnerships again feature heavily in the plan. Not only to build stronger relationships with key partners, including parents and carers, but also to offer others the 
benefits of the changes we have made that are impacting on pupil opportunity and attainment. There is also a recognition that if we can extend the range of partners we 
work with we can impact positively on both pupil aspiration and destinations post-school. 
 
There are enhanced approaches to help close the attainment gap by creating an advocate role to ‘champion’ the cause of underachieving pupil groups. We have 
achieved a lot over the last three years in significantly closing some of these gaps. There is still work to do and the plan includes a series of challenging stretch aims for us 
to try and achieve to reduce the attainment gap between our most and least affluent pupils. 
 
Once again, I believe this plan clearly defines our ambition of ‘providing learning experiences of the highest quality’ as well as exemplifying our attitude of ‘excellence for 
all, excellence by all’. 
 
Graham Hamilton 
May 2019 
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Priority 1  Excellence in Teaching, Learning and Assessment Overall Responsibility Headteacher 

Measurable 

Outcomes: 

Literacy & Numeracy results line with/better than Virtual Comparator (VC) by end of S4 & S5 

Achieve stretch targets in BGE, SIMD-related attainment targets and VC targets in Senior Phase (see appendix 1) 

At least 80% of lessons demonstrate appropriate levels of differentiated challenge 

NIF Priority 1 – Improvement in Attainment/Achievement, particularly 

in Literacy and Numeracy 

NIF Priority 2 – Closing The Attainment Gap Between The Most And 

Least Disadvantaged Children 

QIs/Themes 

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
1.3 Leadership of change 
2.3 Learning, teaching and assessment 

2.4 Personalised support 

3.2 Raising attainment and achievement 

 

Tasks By When By Whom Outcome for Learner 

Use Making Every Lesson Count (MELC) and Rosenshine’s Principles of 
Instruction (PoI) as frameworks for the development of excellent 
teaching and learning across all faculties 
3 year development focus 
19/20 – Challenge & Questioning 
20/21 – Explanation & Modelling 
21/22 – Questioning & Feedback 
 
Developing a range of approaches, including AiFL approaches to link 
with challenge, questioning, explanation, modelling and feedback. 

MELC/PoI issued 

August 2019 

 

PL programme for 

2019/20, 20/21, 

21/22 to focus on 

approaches 

 

ongoing 

All staff Learners experience greater consistency of 

experiences in class – clearer focus on 

differentiated challenge and the use of 

questioning to develop understanding, 

higher-order thinking and correcting 

misconceptions (as evidenced through 

trios, pupil trails, Cl observations and pupil 

feedback). 

More impactful learning activities leading 

to improved outcomes. 

Build on work done by Responsive Teaching group to develop 
Professional Reading Group / Teacher Learning Community 
 
Members to contribute to wider professional learning programme of 
the school. 

Group(s) 

established by end 

of December 2019 

 

Meet throughout 

year 

All staff wishing to 

develop 

knowledge, 

understanding and 

professional 

practice 

Improved levels of understanding of 

literature/research amongst staff. 

 

Implementation of impactful approaches by 

greater numbers of staff. 
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Faculty Development Programme 2nd Edition to be embedded into 

regular faculty QA and planning routines. Annual routine to include: 

• Audit against QIs 2.3 & 3.2 

• Defining excellent lessons 

• Refined QA process 

• Impactful assessment* 

• Data intelligence 
 
*Frequency, format and feedback on out-of-class work and levels of parental 

engagement to form part of this review.  

Define appropriate frequency, format and feedback of excellent out-of-class work for 

implementation in 2020/21. 

2nd edition to 

faculties by June 

2019 

 

Implementation 

throughout 

2019/20 and 

ongoing 

HT 

CLs/PSLs/SfLL 

Teaching staff 

Regular/routine use of the FDP leads to 

improved quality of lessons, more relevant 

and appropriate assessment leading to 

improved targeting on improvement 

priorities for every pupil and improved 

outcomes. 

 

Routine QA/review procedures create 

improved approaches to improvement 

planning by all teachers leading to 

improved pupil outcomes. 

Moderation – continue to develop effective moderation approaches. 
These approaches to include: 
 
Cluster moderation of literacy and/or numeracy 
Faculties working with other schools 
Increased staff awareness of the moderation cycle 

ongoing 

 

 

September 2019 

Leadership from 

school QIEO M. 

Moore 

 

All teaching staff 

Better understanding of standards leads to 

greater consistency of assessment, 

increased pupil confidence in teacher 

judgements and follow-on advice. Leading 

to improved pupil outcomes. 

Fully implement the CEC EdICT tracking & monitoring system: 

• Use in all years 

• Staff training through PL time 

• Implementation of tracking/feedback/mentoring cycle 

• Use data to inform earlier intervention to support learning and 
teaching 

•  

• Incorporation of ASN database into EdICT 

Initial training 

August 2019 

 

Roll out through 

the year (2 tracking 

periods) 

 

RI 

All teaching staff 

Mentors 

 

Business support 

staff 

Tracking returns connect formally to 

mentor conversations – these to focus on 

getting, where necessary, back on track and 

improving final outcomes. 

 

Earlier intervention tackles issues as they 

arise before progress/achievement is 

negatively impacted. 

Tasks, activities and resources in all faculties are reviewed to ensure 

that they are effectively differentiated to ensure appropriate pace and 

challenge for all pupils including those with ASN. 

Ongoing CLs / SfLL 

SfLL teachers, class 

teachers, PSAs 

Challenge is more appropriate, work 

differentiated as required leading to better 

progress and improved outcomes. 
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Priority 2 Ensuring an Ethos of Inclusion Overall Responsibility Headteacher 

Measurable 

Outcomes: 

Exclusions reduced by at least 50% compared to 2018/19 

Achieve stretch targets for attainment of identified pupil groups (see Appendix 2) 

Achieve attendance targets for identified pupil groups (see Appendix 3) 

NIF Priority 2 – Closing The Attainment Gap Between The Most And 

Least Disadvantaged Children 

NIF Priority 3 – Improvement in children’s and young people’s health 

and wellbeing 

QIs/Themes 

1.5 Management of resources to promote equity 
2.4 Personalised support 

3.1 Ensuring wellbeing, equality and inclusion 

Tasks By When By Whom Outcome for Learner 

Targeted intervention strategies are used to address the specific needs 

of pupils 

• Key factors are identified that indicate those pupils who may be at risk 
of disengaging with school 

• Pupils are tracked for these key factors 
Early interventions put in place before disengagement occurs (targeted 
support) 

 

 

September 2019 

 

Ongoing 

As identified 

through tracking 

 

 

PSLs / SfL 

 

 

Staff/external 

partners, as 

required 

Early identification enables early 

intervention. 

Pupils do not disengage from school/ 

education and outcomes are improved. 

Put in place a 1st Quintile Advocate to monitor and report on the 

progress/achievement/attainment of key target groups (e.g. care 

experienced, Armed Forces, EAL, ASN, CP, Young Carers, ethnic origin, 

FSM, Q1) 

September 2019 HT / BM Key identified pupil groups are tracked more 

closely and early intervention requirements 

are indicated more quickly. 

Staff voice specifically to ensure these 

groups have key interventions as, and when, 

required. 

Form a SLWG to lead the implementation of the three next steps 
identified at the 7th May In-service Day under the following headings 
(Appendix 4): 

• Whole school policies/procedures 

• Faculty practice 

• Teachers’ classroom routines 

From August, for as 

long as required 

SLWG 

All staff 
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Change the main focus of the Alternatives to Exclusion to being a 

proactive intervention rather than a reactive intervention. Make 

connections between pupil engagement tracking and ‘Alternatives to 

Exclusion’ programme. 

Review by 

December 2019 

Enhanced 

programme in 

place by May 2020 

PSL/SfL led by MH 

Other staff as 

required 

Alternatives to Exclusion/School Inclusion 

Programme used more often to address 

pupils identified through ‘key factor’ 

tracking system. 

Disruptive behaviour and number of 

exclusions reduced. 

 

Revise the mentoring timetable and connect more closely with the 

tracking cycle. 

New mentoring 

and tracking cycle 

in calendar for 

August 2019 

SLT 

All mentors 

Tracking system feeds information directly 

to mentors. Improved mentoring 

conversations improve pupil focus on 

improvement. More pupils attain or exceed 

their expected level of performance. 

Investigate and, as appropriate, introduce additional courses to the 

Senior Phase to provide alternative pathways for pupils. (NPAs already 

introduced as part of Business & Computing Faculty offer for 2019/20.) 

Throughout the 

year – courses used 

as appropriate 

and/or introduced 

for 2020 

CLs/faculty staff Increased diversity of course offer in senior 

phase keeps more pupils engaged with 

learning and improves individual levels of 

attainment. 

Review of PSE curriculum with Good Mental Health as a continued 

focus. 

Ongoing 

throughout the 

year with all 

revised courses in 

place by May 2020 

PSLs / external 

agencies / parents/ 

pupils / FHS staff, 

as required 

Improved PSE courses equip pupils with 

better understanding of issues affecting 

them and are better equipped to deal with 

issues or seek relevant support. 

Mental health awareness further improved 

and resilience increased. 

Policy Review – work systematically through key FHS policies and 

review and revise as required. Policies to be clearly linked to promote 

greater consistency of implementation and impact. (see also Appendix 

4) 

 

Policies reviewed to include (but not limited to): Anti-bullying, 

Behaviour, Equalities, Firrhill RRS Charter, ICT Responsible Use, 

Throughout the 

year and into 

2020/21 session as 

required 

SLWGs 

All staff 

Pupils 

Parents 

More connected policies create a clearer 

framework for learning, teaching, behavior 

and other aspects of the pupil experience. 

Clearer frameworks enable greater 

consistency of experience and lead to better 

levels of pupil engagement and improved 

outcomes. 
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Inclusion, Learning & Teaching, Mental Health, Parental Engagement, 

Recognition of Achievement 

Allocate PEF money to support the following initiatives to support all 

pupils who are underachieving or at risk of doing so – especially those 

from our key pupil groups: 

• Appointment of a PSO (focus on engagement, including 

attendance) 

• Counselling (mental health issues affect pupils from less 

affluent backgrounds disproportionately more) 

• Sumdog (focus on improving numeracy) 

• White Water Writers (improving literacy and self-confidence) 

• Homework Club (funding staffing to provide workspace/study 

support for pupils after school) 

• Parental Engagement (including work on growth mindset and 

raising teens with confidence) 

• Nurture (continue to develop the nurture base and nurture 

approach across the school) 

• Cultural engagement/support (enabling pupils to access 

cultural/extra curricular activities that would be financially 

impossible) 

• Resources (as identified/required – e.g. e-boxes) 

Throughout the 

year 

HT / BM / SfLL 

PSLs 

Staff, as 

appropriate 

Improving equity of opportunity for pupils. 

 

Focus on disengaged pupils to re-engage 

with school and to improve levels of 

attendance and attainment. 

 

Using appropriate interventions to close the 

attainment gap between quintile 1 and 5. 
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Priority 3 
Building Capacity, Improving Consistency, Fostering 

Creativity 
Overall Responsibility Headteacher 

Measurable 

Outcomes: 

All faculties run at least one PDSA-style enquiry during the year 

80% of staff participate in at least one non-compulsory PL opportunity during the year 

100% of leavers progress to a sustained positive destination 

80% of pupils respond positively to impact of pupil voice on pupil experiences 

NIF Priority 3 – Improvement in children’s and young people’s health 

and wellbeing 

NIF Priority 4 – Improvement in employability skills and sustained 

positive school leaver destinations for all young people 

QIs/Themes 

1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning 
2.4 Personalised support 

2.7 Partnerships 

3.1 Ensuring wellbeing, equality and inclusion 

3.3 Increasing creativity and employability 

Tasks By When By Whom Outcome for Learner 

Embed the PDSA approach culture across all staff. Create an 
environment where all staff feel empowered to try new approaches 
and strategies for improving pupil outcomes. 

Ongoing All staff Approaches to improve attainment are 

tested before larger scale implementation. 

More effective approaches/ interventions / 

strategies improve pupil outcomes. 

Put in place a comprehensive Professional Learning programmes to 

address: 

• Leadership 

• Induction of new staff 

• Excellence in Learning 

• Excellence in Teaching 

• Excellence in Assessment 

• Skills Development 

• Meta-cognitive strategies 

• Behaviour Management 

• Sharing Good Practice 

Started in 2018/19 

academic year – to 

continue 

throughout the 

2019/20 year and 

beyond 

All staff Improved PL and professional knowledge 

and understanding enables more effective 

classroom, faculty and whole-school 

practice. 

 

Quality and consistency of learning and 

teaching are improved enabling pupils to do 

better. 
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• Supporting ASN Learners 

• GTCS Standards – linked to PRD and PU 
 

 

Widen and strengthen partnership working to include business (local, 

national & international), third sector organisations, parents, public 

sector bodies and other community groups. Including with 

organisations that can address identified inequalities in access to 

opportunities by pupils. 

Ongoing SLT 

MLs 

By working with a wider range of partners 

we increase the opportunities available to 

pupils and widen the range of pupils who 

participate. 

Networks built with partners increase the 

number of pupils moving into sustained 

positive destinations. 

Build partnerships, including with other schools, to plan monitor and 

evaluate all aspects of our work. 

Ongoing 

One significant 

collaboration by 

May 2020 

All staff Build constructive partnerships with other 

schools to assist with quality assurance and 

improvement and enhance provision for 

pupils. 

Improve engagement with parents/carers in order to communicate 

school aims more clearly and to better involve parents in the 

development of school aims. 

• Re-visit sharing our values and vision with parents and invite 

parents to share information and feedback session. What are 

we proud of? What can we do better? 

• Share vision, values and ethos with parents, pupils and all staff 

and encourage all staff to refer to these when communicating 

with parents and partnership agencies 

• Ambition to set up house-based parent engagement sessions. 

• Invite S1 parents in for ‘Pupil for a day’ during assessment 

fortnight 

• ‘Raising teens with confidence’ empowers parent to be more 

confident with the relationships with their pupils and more 

resilient to challenge their children’s behaviour. Target the next 

cohort of parents for the Raising Teens with Confidence course 

Ongoing 

 

Pupil for a day 

during assessment 

fortnight. 

 

Raising Teens with 

confidence to run 

during session 

SLT 

Parents 

Other staff, as 

relevant 

Better parental engagement raises status of 

school and education for pupils. 

 

Greater engagement of parents reduces 

conflict and disagreement and creates a 

mutually supportive relationship which 

benefits pupils. 

 

Better informed parents can better support 

pupils’ learning and improve outcomes. 
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• Encourage faculties to forge more links with parents/ carers 

(like current Maths and Modern Languages evenings) 

• Possibly reintroduce the course choice parent information 

evening 

 

Formalise the gathering of and reaction to pupil voice. Build capacity of 

the SSC to gather pupil views. 

Improve feedback processes to make clear to pupils impact of their 

input. 

By April 2020 HT / SLT 

SSC 

Improve the pupil voice systems to better 

collect pupil voice and to make feedback to 

pupils on their impact clearer. 

Create a greater ‘buy-in’ to the school ethos 

and improvement through increased sense 

of ownership and efficacy. 

Implement the Gold: Rights Respecting report recommendations to 

build upon our Gold Status and ensure re-accreditation in 2022 (see 

Appendix 5) 

 

 

Ongoing to 

February 2022 

HT 

SSC 

Pupils 

Parents 

Further embed the understanding of 

children’s rights and their importance. 

Improve pupil and parental engagement 

with the school’s improvement journey. 
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QI 2018/19 2019/2020 2020/21 2021/22 

1.1    Jun 22 

1.2 Jun 19    

1.3 Dec 18/Apr 19 Dec 19/Apr 20 Dec 20/Apr 21 Dec 21/Apr 22 

1.4   May 21  

1.5 Feb/Mar 19 Feb/Mar 20 Feb/Mar 21 Feb/Mar 22 

2.1    Apr 22 

2.2 Aug/Sep 18 Aug/Sep 19 Aug/Sep 20 Aug/Sep 21 

2.3 Nov 18/Mar 19 Nov 19/Mar 20 Nov20/Mar 21 Nov21/Mar 22 

2.4 May 19    

2.5   May 21  

2.6 May 19   May 22 

2.7  May 20   

3.1 Sep 18/Jan 19 Sep 19/Jan 20 Sep 20/Jan 21 Sep 21/Jan 22 

3.2 Oct 18/Feb 19 Oct 19/Feb 20 Oct 20/Feb 21 Oct 21/Feb 22 

3.3  Jun 20   

 

 

 

 

 

Quality Indicators 

 

1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning 
1.3 Leadership of change 
1.4 Leadership and management of staff 
1.5 Management of resources to promote equity 
 

 

2.1 Safeguarding and child protection 

2.2 Curriculum 

2.3 Learning, teaching and assessment 

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions 

2.7 Partnerships 

 

 

3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement 

3.3 Increasing creativity and employability 
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Appendix 1 

Attainment Improvement Targets 2019-2022 
 

BGE 

Stretch Aims for Literacy & Numeracy (Percentage attaining level indicated by end of S3) 
 

Literacy Third Level or better 

Quintile 1 2 3 4 5 

2017 75% 77% 100% 81% 92% 

2019 77% 80% 100% 83% 93% 

2020 78% 82% 100% 85% 93% 

2021 82% 86% 100% 92% 96% 

2022 85% 90% 100% 100% 100% 

 

Numeracy Third Level or better 

Quintile 1 2 3 4 5 

2017 90% 97% 100% 100% 100% 

2019 92% 99% 100% 100% 100% 

2020 93% 100% 100% 100% 100% 

2021 95% 100% 100% 100% 100% 

2022 97% 100% 100% 100% 100% 

 

Literacy Fourth Level or better 

Quintile 1 2 3 4 5 

2017 40% 20% 28% 28% 42% 

2019 42% 27% 34% 34% 48% 

2020 43% 33% 39% 39% 53% 

2021 47% 44% 50% 52% 62% 

2022 50% 55% 60% 65% 70% 

 

Numeracy Fourth Level or better 

Quintile 1 2 3 4 5 

2017 40% 33% 28% 36% 63% 

2019 42% 39% 37% 44% 66% 

2020 43% 44% 45% 52% 69% 

2021 47% 50% 53% 59% 70% 

2022 50% 55% 60% 65% 70% 
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Senior Phase 

Attainment by SIMD Decile/Quintile relative to SIMD D10/Q5 performance (Based on Insight tariff points) 

 

Decile 1 2 3 4 5 6 7 8 9 10  Quintile 1 2 3 4 1-5 Gap 

 2015 33% 63% 62% 73% 40% 59% 73% 53% 104%   2015 48% 66% 50% 63% 52% 

2019 60% 70% 70% 75% 75% 80% 80% 85% 90% -  2019 65% 75% 80% 85% 35% 

2020 65% 72% 72% 77% 77% 82% 82% 87% 92%   2020 70% 80% 83% 88% 30% 

2021 70% 74% 74% 79% 79% 84% 84% 89% 94%   2021 75% 83% 87% 92% 25% 

2022 75% 75% 75% 80% 80% 85% 85% 90% 95% -  2022 80% 85% 90% 95% 20% 
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Appendix 2 

Attainment Improvement Targets for Key Pupil Groups 2019-2022 
 

  % of non-category tariff 

Category 2017 2018 2019 2020 2021 2022 

FSM 54% 75% 77% 79% 82% 85% 

ASN 64% 75% 77% 79% 82% 85% 

Disability 56% 76% 78% 80% 82% 85% 

Care Exp. 23% 27% 31% 36% 42% 50% 

AF 65% 80% 82% 84% 87% 90% 

 

Appendix 3 

Attendance Improvement Targets for Key Pupil Groups 2019-2022 
 

  % of non-category tariff 

Category 2018 2019 2020 2021 2022 

FSM 91% 92% 93% 94% 95%+ 

ASN 84% 87% 90% 93% 95%+ 

Disability 93% 94% 95% 95%+ 95%+ 

Care Exp. 88% 90% 92% 94% 95%+ 

AF 92% 93% 94% 95% 95%+ 
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Appendix 4 

Evolve Report: Agreed Next Steps 

Action Plan 
 

Yellow highlighted steps priority for completion by June 2019 

 

Key Area Identified Next Steps Actions By Whom By When 

Whole School 
Policies and Practice  
 
 

Policies and procedures 
 
Communication 
 
On call 
 
Referral system 
 
SLT presence 

Policies and procedures – review, update & collate. 
 
Identify any issues around communication 
 
On call - Qualify and quantify feedback, clarify expectations 
 
Clarify processes following a referral 
 
Revised Duty Rota 

SLWG By June 19 

Faculty Practice Floor plans 
 
Review of behaviour a regular item at 
DMs 
 
Handbooks 
 
Systems/ policies - consistency in 
implementation 

Floor plans adopted by all Faculties 
 
Faculty meeting – agenda item for communications, discussion of 
pupils, if required 
 
Update Faculty Handbooks 
 
Fed in from review of whole school policies 

CLs/staff By June 19 

Teacher Classroom 
Routines 

Meet and greet at door 
 
Consistent application of school policies 
 
Lesson starters 

Consistent application 
 
Consistent application 
 
Starters in place to engage pupil learning on entry to classroom 

CLs/staff By June 19 
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Appendix 5 

Maintaining Gold: Rights Respecting Status 
 

Action Plan 

 

• Consider creating a child/family friendly school improvement plan (SIP) with children and young people, making links to articles from 
the CRC for each driver. 

• When reviewing the whole school charter, consider making links between the school’s values and articles from the CRC more explicit – 
consider faculty charters – use Unicef’s guidance on creating rights-based charters. 

• When reviewing policies, consider further pupil (and parent) involvement to engage their views on best practice and continue making 
links to articles from the CRC. 

• Further develop global citizenship throughout a broad range of curricular areas, making explicit connections with the UN Sustainable 
Development Goals (Global Goals) and the CRC 

• Beyond Gold, consider an ambassadorial role within the Firrhill cluster as well as your local, national and global community. 
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Cluster Improvement Plan 2019/20 
 

NIF – Improve attainment in Literacy and Numeracy 
Overall Responsibility – Cluster HTs 
 

Measurable outcomes: 
Improved levels of staff confidence in planning across the 2nd and 3rd levels in Maths. 
Increased level of challenge for learners as appropriate across the 2nd and 3rd levels in Maths. 
Increase opportunities for professional collaboration at 2nd and 3rd levels. 
 

Outcomes: 
A shared understanding across the cluster, at the point of Primary/Secondary transition, of what high quality learning, teaching and assessment looks like. 
 

Task Who When 

Sub group meet to plan CAT on 22.10.19 Sub group Week 2 of term one 

Audit pupils regarding level of challenge in Maths at 2nd and 3rd level. P7  On three-day visit 

Audit staff regarding level of challenge in Maths at 2nd and 3rd level. Sub group In sub group meeting (Week 2 of term one) 

Training session for staff 22.10.19 P6-S1 staff 1315-1515 Longstone PS 

Learning trio observations P7/S1 staff November/December 
 

Peer observations  P6 staff November/December 
 

Training session for staff 8.1.19 P6-S1 staff 1315-1515 Bonaly PS 

Share findings with school staff P6-S1 staff January – June 
 

 

Cluster Meetings –1.30pm for coffee and 2.00pm start 
Wednesday 28th August 2019 
Wednesday 9th October 2019 
Wednesday 27th November 2019 
Wednesday 29th January 2020 
Wednesday 4th March 2020 
Wednesday 6th May 2020 
Wednesday 5th June (cluster planning day – Dakota hotel 
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Summary of evaluations against key indicators 
 
 

Quality Indicator     Evaluation     

QI 1.3 Leadership of change     Very Good 

QI 2.3 Learning, teaching and assessment   Good 

QI 3.1 Ensuring wellbeing, equality and inclusion    Very Good 

QI 3.2 Raising attainment and achievement       November 2019 

 
 
 

Statement of Impact of Pupil Equity Fund/Exceptional Spend: 

For session 2018-19, the Pupil Equity Fund has totalled £38400 plus the £17580 carry forward from 2017-18. There is 

a carry-forward this year of approximately £33000 to session 2019-20. This spend is deemed exceptional and the 

plans for this spend will be outlined in the school improvement plan for 2019-20 and are coded green. 


